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ABSTRACT  

Background: Father contribute to children's educational progress through Academic guidance, supervision, and emo-

tional support. However, evidence regarding the association between father's work-related absence and children's ac-

ademic outcome's remains limited, particularly in Pakistan. 

Objective: This study aimed to assess and compare academic performance including attendance, classroom interac-

tion and grades among school-going children whose fathers were work-related absent and consistently present at 

home. 

Methods: A comparative cross-sectional study was conducted among 183 male students enrolled in class 7-10 from 

three government schools in Hyderabad, Pakistan. Participants were classified into father-present (n=109) and father-

absent (n=74) groups according to predefined eligibility criteria. Data were collected using a structured questionnaire 

consisting of the Children's perception questionnaire (CPQ), Teachers' perception questionnaire (TPQ), and official 

school records for annual academic performance and attendance. Descriptive Statistics and independent-samples t-

test were performed using SPSS version-23.0, with statistical significance set at p <0.05. 

Results: Students whose fathers were consistently present at home demonstrated significantly higher academic per-

formance (72.05% vs 66.66%, p=0.002) and school attendance (78.83% vs 71.50%, p< 0.001) than those experiencing 

work-related paternal absence. The father-present group also reported greater enjoyment of attending school and spent 

more time studying at home, while teacher reported higher classroom participation and homework completion. Overall 

TPQ scores did not differ significantly between groups. Notably, student in father-absent group demonstrated signif-

icantly greater participation in extracurricular and creative activities (p<0.001), despite lower academic engagement 

and achievement.  

Conclusion: Consistent paternal presence at home was associated with higher academic performance, school attend-

ance, and selected indicators of academic engagement among school-going boys. Work-related paternal absence was 

associated with lower academic engagement and achievement while greater extracurricular participation among these 

students represents an important finding for future research. 

 

KEYWORDS: Father Presence; Work-related father absence; Academic Performance; School attendance; Academic 

engagement; Pakistan        

 

BACKGROUND 

The family is a child's first learning environment, and parental involvement plays an important role in educational 

development. Fathers contribute through guidance, encouragement, supervision, and emotional support, and their in-

volvement is associated with improved academic achievement, attendance, motivation, and study habits.1,2  Consistent 

paternal presence may also support children's discipline, time management, and engagement in learning. However, 

work-related paternal absence may reduce opportunities for regular academic supervision, guidance, and emotional 

support.3,4 Academic performance extends beyond examination grades and may include attendance, classroom partic-

ipation, and study-related behaviours.5,6These indicators provide both objective and subjective measures of students' 

educational engagement and outcomes. In the present study, academic performance was assessed using grades and 

attendance together with classroom participation and study-related behaviours. Although parenting research has his-

torically focused more on mothers, evidence increasingly recognizes fathers as independent contributors to children's 
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educational development.7,8In Pakistan, studies have also reported positive associations between paternal involvement 

and students' academic motivation.14 However, evidence specifically examining work-related paternal absence and 

academic performance remains limited.8 In Sindh, previous research has examined parental involvement from the 

perspectives of head teachers, teachers, and mothers in different educational settings.9However, these studies have not 

specifically compared children whose fathers are consistently present at home with those experiencing work-related 

paternal absence10. Existing research also commonly relies on a single source of information, whereas integration of 

student responses, teacher assessments, and objective school records such as attendance and grades is less common. 
11–13 

Therefore, the present study examined the academic outcomes of school-going children according to fathers' work-

related absence versus consistent home presence, using student reports, teacher assessments, and official academic 

records. 

 

Research Objectives 

1. To assess the academic performance of school-going children with fathers absent due to work-related reasons, 

including attendance, classroom interaction, and grades. 

2. To assess the academic performance of school-going children with fathers consistently present at home, including 

attendance, classroom interaction, and grades. 

3. To compare the academic performance of school-going children whose father were absent due to work-related 

commitment with those whose father were consistently present at home.  

 

Rationale of the Study 

The role of fathers in children’s academic development has received increasing attention in educational research . 

However, evidence from Sindh, Pakistan, remains limited as most available studies have focused on mothers or gen-

eral parental involvement, with comparatively little attention given to the specific role of fathers. Therefore, examining 

fathers' work-related absence and presence at home is both relevant and timely. The study also addresses an important 

methodological gap by combining information from students, teachers, and official school records to provide a broader 

assessment of children's academic performance. By generating context-specific evidence, this study may help inform 

educational strategies, assist policymakers, and strengthen family–school partnerships, thereby contributing to im-

proved academic outcomes and supporting Sustainable Development Goal (SDG) 4: Quality Education.14 

 

Significance of the Study 

The present study contributes to understanding how fathers’ work-related absence influences the academic perfor-

mance of school-going boys. The findings may assist teachers, parents, and policymakers in understanding how family 

work patterns are associated with children’s learning, attendance, and classroom participation. The study may also 

help schools develop appropriate support measures for students whose fathers are frequently away from home because 

of work-related commitments. 

 

Operational Definition 

1. School-going Children: Male students aged 12–16, who were enrolled in Grades 7–10 of selected schools. 

2. Work-related Absence: A fathers who remained away from home for at least four days per week because of 

work-related reason for a minimum period of one year. 

3. Father’s Presence: A fathers lived consistently with the family, and had no more than 2 days of work-related 

absence per week. 

4. Work: Any income-generating activity requiring the father to be away from home including formal employment, 

business, trade, labor etc. 

5. Academic Performance: Educational outcome assessed through student's annual academic grades, school attend-

ance percentage, and questionnaire-based measure of academic engagement and classroom participation reported by 

the students and teachers. 

6. Nuclear Family: A household consisting of parents and children only. 

7. Joint Family: Household including parents and extended relatives. 

 

Variables of Study 

1 Independent Variable Fathers' work-related absence, Fathers' Home presence 

2 Dependent Variables Annual grades/scores, School attendance, Classroom participation and en-

gagement, Study habits and homework completion 

3 Demographic Variables Age of student, Grade, Family type, Number of siblings 
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LITERATURE REVIEW 

Parental involvement is consistently associated with children's academic performance. Both mothers and fathers con-

tribute to learning through guidance, motivation, study support, and engagement in education. Previous studies have 

linked greater parental involvement with improved academic motivation, study habits, engagement, and educational 

outcomes, while limited involvement has been associated with lower academic interest and greater learning difficul-

ties.11, 15Longitudinal evidence from Chinese adolescents further demonstrated a reciprocal relationship between pa-

rental involvement and academic achievement, suggesting that sustained parental support during early adolescence 

may contribute to improved academic performance over time. 16 

Father presence and active paternal involvement are associated with children's academic achievement, motivation, 

executive function, resilience, and positive classroom behaviour. 17Paternal supervision, guidance, and educational 

engagement may strengthen children's self-regulation and ability to cope with academic challenges, thereby support-

ing learning outcomes.22Father involvement in school-related activities may also strengthen family–school connec-

tions and contribute to improved academic outcomes.20Recent evidence further suggests that fathers' physical and 

mental well-being may influence their capacity for sustained involvement with their children.21 Fathers’ work-related 

absence may have both positive and negative implications for children's educational outcomes. Increased household 

income, remittances, and access to educational resources may provide indirect educational benefits, although these 

effects appear to depend on family and socioeconomic circumstances. 22Conversely, prolonged paternal absence has 

been associated with reduced supervision, emotional distress, lower academic engagement, irregular attendance, 

poorer homework completion, and reduced learning motivation.22 

Available evidence indicates that father presence and active involvement are positively associated with children's 

academic and educational outcomes. Ahmad23reported higher academic achievement among children from intact fam-

ilies than those from father-absent households, while broader evidence links father absence with poorer educational 

attainment and adverse social-emotional outcomes.20Active paternal involvement has also been associated with im-

proved academic performance, educational engagement, and self-efficacy. 17However, the effects of paternal absence 

may vary according to socioeconomic circumstances; evidence from Vietnam showed that children from two-parent 

households had higher school enrollment, with stronger adverse effects of parental absence among poorer families 

and those with lower parental education.16 

The relationship between parental involvement and academic performance is influenced by socioeconomic conditions, 

parental expectations, student engagement, and caregiving arrangements. 26Maternal support and extended-family in-

volvement may buffer the adverse effects of father absence, particularly in socioeconomically disadvantaged families. 

The benefits of parental involvement may also vary according to child gender and the consistency and quality of 

parental engagement, suggesting that responsive support tailored to children's needs may enhance educational out-

comes.29 

 

Gaps in Current Research 

International evidence indicates that parental involvement and resilience can support children's academic outcomes 

despite socioeconomic disadvantage or parental absence. An Oman study found that parental involvement improved 

academic motivation and proficiency among secondary students15 while a Philippine study highlighted resilience as a 

protective factor among students experiencing socioeconomic disadvantage and parental absence29 However, limited 

evidence specifically compares fathers' work-related absence with home presence using objective academic outcomes. 

In Pakistan, paternal involvement has been associated with better academic outcomes, while paternal work-related 

absence may increase truancy and reduce school engagement. Waqar et al. reported increased truancy among Grade 

10 students whose fathers worked abroad30,31 while Gohar et al. identified parental participation as a significant pre-

dictor of academic success among secondary school boys.31 Evidence from Sindh remains limited. Chachar et al. 

reported that work-related limitations in parental involvement contributed to poor academic performance in Hydera-

bad32. Khan et al. found educational benefits associated with paternal remittances among children in Khairpur33, while 

Ahmad reported differences in academic achievement between children from intact and father-absent households.23 

 

METHODOLOGY   

Study Design and Setting 

This study employed a cross-sectional, comparative design to compare the academic performance and school attend-

ance of school-going children according to their fathers' work-related absence or consistent presence at home. The 

study compared two groups: children experiencing work-related paternal absence and those whose fathers' were con-

sistently present at home to assess differences in educational outcomes at a single point in time. 

The study was carried out in three government educational institutions located in Hyderabad district, representing both 

urban and semi-urban student populations. The selected schools were: 

Government (N) Noor Muhammad High School, Hyderabad, Government (N) Himayat ul Islam Boys High Secondary 

School, Qasimabad, and Government Higher Secondary School, Muhammad Bux Shoro. 
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These institutions provide education to school-going boys enrolled in Grade 7 to 10 and serve students from diverse 

family and socioeconomic backgrounds. They provided an appropriate setting for examining the relationship between 

fathers' work-related absence and children's educational outcomes, as students with both regular paternal presence and 

frequent work-related paternal absence were represented within the study population.  

The schools also provided access to relevant educational records, including students' academic performance and at-

tendance, while teachers provided information regarding students' classroom participation, homework completion, 

and other academic behaviours. This combination of student responses, teacher assessments and school records pro-

vided an appropriate setting for comparing educational outcomes between students experiencing different patterns of 

paternal presence.           

 

Sample Size 

The sample size was determined for comparison between two groups using a medium expected effect size (Cohen's d 

=0.50), 80% power and a two-sided significance level of 0.05.34 

The following formula was used: 

 

• n = required sample size per group  

• Zα/2=1.96 for a two-sided α = 0.05  

• Zβ=0.84 for 80% power  

• d=0.50 = expected medium effect size 

 

 

 

Thus, approximately 63 students were required per group, giving a minimum required sample of 126 students. In 

accordance with the approved study proposal the planned sample was 130–150 students (65–75 per group) to allow 

for potential non-response and incomplete questionnaires. A total of 201 questionnaires were distributed across the 

three study sites in Hyderabad. After data collection, the questionnaires were checked for completeness and con-

sistency. Seventeen questionnaires were excluded because of incomplete responses or inconsistencies in official 

school records, and one participant withdrew after recruitment. Therefore, 183 participants were retained for the final 

analysis, comprising 109 students in the father-present group and 74 in the father-absent group. The final sample 

exceeded the calculated minimum required sample and was considered adequate for the planned comparison between 

the two groups.  

 

Sampling Technique 

A purposive sampling technique was used to recruit eligible students from the selected schools. Students were screened 

according to the predefined inclusion and exclusion criteria using available school records and a brief parental screen-

ing checklist. Based on their fathers' household status, eligible students were classified into two study groups: the 

father-absent group, comprising students whose fathers were regularly away from home due to work-related commit-

ments, and the father-present group, comprising students whose fathers were consistently present at home. 

During data collection, the number of eligible students experiencing work-related paternal absence varied across 

schools and grade levels. Therefore, all eligible students meeting the criteria for the father-absent group were invited 

to participate. Students in the father present-group were recruited from the same schools and grade levels to provide 

an appropriate comparison group. The final sample therefore consisted of eligible participants available during the 

study period and allowed comparison of academic performance and related educational outcomes between the two 

groups.  

 

Inclusion Criteria 

Students were eligible to participate if they meet the following general and group-specific criteria: 

General Criteria: 

• Demographics: Male students enrolled in Grades 7–10, aged between 12 and 16 years. 

• Enrollment History: Continuous enrollment in the selected schools for at least one full academic year. 

• Data Availability: Availability of complete school records for attendance and academic performance records. 

• Family Status: The students biological father was alive at the time of the study. 

 

Group-Specific Criteria: 

• Absent Group (Father Absence): Student whose father lived away from home because of work-related commit-

ments for at least one year and were absent from household for at least 4 days per week, (approximately16 days per 

month) due to work-related reason. This included occupations requiring repeated or continuous work-related absence 

from home such as laborers, drivers, transport workers, shopkeepers, small business owners, barbers, skilled workers). 
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• Present Group (Father Presence): Students whose fathers lived with family and had no more than 2 days of 

work-related absence per week. 

 

Exclusion Criteria  

Students were excluded if they met any of the following criteria: 

• Non-work-related Paternal Absence: Cases where the father was absent due to death, divorce, separation, im-

prisonment, substance use, military service, religious commitments (e.g., Tabligh), or multiple marriages. 

• Prolonged Absence Threshold: Fathers absent beyond one continuous month were excluded to maintain the focus 

on regular labor migration rather than long-term abandonment or overseas migration. 

• Incomplete or Inconsistent Records: Students with incomplete or inconsistent school records, including missing 

information on attendance or academic performance, recent transfer to the selected school, or incomplete academic 

records due to grade repetition. 

• Health-related Factors: Students with documented chronic illnesses, physical disabilities, or other medical con-

ditions that could influence regular school attendance and academic performance were not included in the study to 

reduce the e of potential confounding factors.   

 

Data Collection Instrument 

Data were collected using a structured questionnaire developed for this study to assess students' academic engagement, 

classroom behaviour and educational outcome to their fathers' work-related absence or presence at home. The ques-

tionnaire was developed under the guidance of the research supervisor and co-supervisor and was aligned study ob-

jectives. Relevant published literature and existing materials related to student engagement, academic behaviour and 

questionnaire development were reviewed to guide the formation of the questionnaire.8,35,36    

The questionnaire consisted of four sections: 

• Section 1: Demographic Profile:  Collected information on students' age, grade  

level, family structure, number of siblings, and the specific frequency of fathers' work-related absence. 

• Section 2: Student Academic Indicators: Assessed students' study habits, learning  

attitudes and school engagement through students' self-reported response. 

• Section 3: Teacher Perceptions: Recorded teachers' assessments of students' classroom participation, academic 

performance and overall classroom behavioral. 

• Section 4: Academic and Attendance Records: Obtained students' cumulative a academic scores and attendance 

percentage from official school records. 

 

Validity and Reliability of Tool 

The questionnaire was reviewed for face and content validity by field experts, including the co-supervisor, and their 

recommendations were incorporated before finalizing the instrument.  A pilot study was conducted among 28 students 

to assess the clarity, applicability, and internal consistency of the questionnaire. 12 item questionnaire demonstrated 

acceptable internal consistency with a Cronbach's alpha of 0.744. The 28 students who participated in the pilot study 

were excluded from the final study sample. 

 

Data Collection Process 

Data were collected during Term II, of 2025–26 academic session so that all participants were assessed within the 

same academic period and school environment. Information was obtained from students, teachers, and official school 

record, to provide comprehensive assessment of the study variables. The data collection process involved the follow-

ing procedure: 

• Unified Proforma and Consent: Before data collection, a single proforma was used to obtain written consent 

from parents or guardians, assent from participating students, and consent from the respective teachers. The proforma 

also record the participant's basic demographic information. 

• Teacher Evaluations: The class or subject teacher of each participating student's completed the Teacher Percep-

tion Questionnaire (TPQ). The questionnaire consisted of six items rated on a 5-point Likert scale and focused on 

classroom participation, homework completion, teacher-student interaction, academic task performance and partici-

pation in extracurricular and creative activities.  

• Student Self-Reports: Eligible students completed the Children Perception Questionnaire (CPQ) independently 

during school hours. The questionnaire consisted of 6 items rated on 4-point Likert scale to obtain information on 

study habits and learning attitudes, school attendance and classroom engagement. 

• Official School Records: Annual academic performance percentage and attendance percentages were obtained 

from official school record with the permission from school administration. These records were used as objective 

measures of academic performance and attendance. 
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Data Analysis 

The collected data were coded, entered and analyzed using the Statistical Package for the Social Sciences (SPSS 

version 23.0). The data analysis was carried out both according to study objectives using descriptive and inferential 

statistical methods. 

• Descriptive Statistics: Participants' demographic characteristics including age, grade, family type, and number of 

siblings were summarized using frequencies and percentages. Academic performance, attendance, and Questionnaire 

scores were presented as mean (M) and standard deviations (SD).  

• Inferential Statistics: Independent Samples t-Test was used to compare the mean scores of academic perfor-

mance, attendance, and classroom interaction between the "Absent" group and the "Present" group. 

A p-value of < 0.05 was considered statistically significant for all analyses. 

 

Ethical Considerations 

The study was conducted in strict accordance with international ethical guidelines for research involving human sub-

jects. The following protocols were implemented: 

• Institutional Approval: Formal ethical clearance was obtained from the Ethical Research Committee (ERC) of 

the Liaquat University of Medical & Health Sciences (LUMHS), Jamshoro, prior to the commencement of data col-

lection. 

• Informed Consent and Assent: Written informed consent was secured from parents, guardians, and teachers. 

Additionally, verbal and written assent was obtained from the student participants.  

• Administrative Permission: Formal permission was granted by the respective school authorities to access the 

students' official academic and attendance records. 

• Voluntary Participation: Participation was entirely voluntary. All participants were informed of their right to 

withdraw from the study at any stage without any negative repercussions. 

 

RESULTS 

Figure No. 1 Distribution of Participants by Father's Presence Status 

 
    

Figure 1 illustrates the distribution of participants according to father presence status (N = 183). Of the total participa 

nts, 109 (59.6%) reported that their fathers were consistently present at home, whereas 74 (40.4%) reported frequent 

father absence due to work-related reasons. The majority of participants experienced regular paternal presence, alt-

hough a substantial proportion reported frequent work-related paternal absence. 

 

Father Present 

n=109 (59.6%) 

Father Absent 

n=74 (40.4%) 
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Figure No. 2 Distribution of Participants by Class 

 
Figure. 2 presents the distribution of participants across classes. Among the total sample (N = 183), the highest pro-

portion of students belonged to Class 9, representing 33.9% (n = 62), followed by Class 8 with 27.9% (n = 51). Class 

7 accounted for 21.9% (n = 40) of the participants, whereas Class 10 accounted for the lowest proportion at 16.4% (n 

= 30). Overall, students from class 7-10 were adequately represented in the study. 

 

Figure. 3 Distribution of Participants by Father Presence Status across Classes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3 presents the distribution of students across grade levels according to fathers' household status. Students in 

the father-present group outnumbered those in the father-absent group at each grade level. The highest number of 

participants was observed in Grade 9, followed by Grades 8, 7, and 10 in both groups. The father-present group in-

cluded 37 students in Grade 9, 30 in Grade 8, 24 in Grade 7, and 18 in Grade 10, whereas the father-absent group 

included 25 students in Grade 9, 21 in Grade 8, 16 in Grade 7, and 12 in Grade 10. Although the number of students 

differed slightly across class levels, participants from all four grades were represented in both the father-present and 

father-absent groups. This distribution facilitated comparison of academic outcomes between the groups. 

 

Table No. 1 Descriptive Statistics of Study Variables Among Students with Father Absence (n = 74) 

Variable N Minimum Maximum Mean SD 

CPQ_Total 74 1.50 3.33 2.20 0.43 

TPQ_Total 74 1.17 3.17 2.14 0.46 

Academic Performance (%) 74 40.00 93.00 66.66 11.42 

Attendance (%) 74 20.00 94.00 71.50 14.87 

CPQ=Children's Perception Question, TPQ=Teacher's Perception Question,  

SD=Standard Deviation 

Table 1 presents the descriptive statistics of the study variables among students whose fathers were absent due to 

work-related reasons (n = 74). The mean CPQ score was 2.20 (SD = 0.43), representing the average level of students' 

academic engagement and study behaviors. The mean TPQ score was 2.14 (SD = 0.46), indicating the average teacher-
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rated classroom participation and academic behavior. In addition, the mean academic performance was 66.66% (SD 

= 11.42), while the mean attendance was 71.50% (SD = 14.87) among students in the father-absent group. 

 

Table No. 2 Descriptive Statistics of Study Variables Among Students with Father Presence (n = 109) 

Variable N Minimum Maximum Mean SD 

CPQ_Total 109 1.00 3.50 1.88 0.56 

TPQ_Total 109 1.00 3.33 2.09 0.55 

Academic Performance (%) 109 35.00 92.00 72.05 11.78 

Attendance (%) 109 44.00 97.00 78.83 10.16 

CPQ=Children's Perception Question, TPQ=Teacher's Perception Question,  

SD=Standard Deviation 

Table 2 depicts the descriptive statistics of the study variables among students whose fathers were consistently present 

at home (n = 109). The mean CPQ score was 1.88 (SD = 0.56), representing the average level of students' academic 

engagement and study behaviors. The mean TPQ score was 2.09 (SD = 0.55), indicating the average teacher-rated 

classroom participation and academic behavior. In addition, the mean academic performance was 72.05% (SD = 

11.78), while the mean attendance was 78.83% (SD = 10.16) among students in the father-present group. 

 

Figure No. 4 Comparison of Mean Study Variables by Father’s Presence Status 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure. 4 compares the mean values of study variables according to fathers' presence status. Students whose fathers 

were consistently present at home had a lower mean CPQ score (1.88) than those whose fathers were absent due to 

work-related reason (2.20), indicating more frequent engagement in the assessed study behaviours among students in 

father-present student group. The mean teacher-rated performance (TPQ) score was similar between the two groups 

(2.09 vs. 2.14). In contrast, the father-presence group achieved higher mean academic performance (72.05% vs. 

66.66%) and higher mean attendance (78.83% vs. 71.50%) than the father-absence group. 

 

Table No. 3 Comparison of Study Variables Between Father-Present and Father-Absent Groups 

Variable t-value df p-value Mean Difference Significance 

CPQ_Total -4.191 181 0.001 -0.323 Significant  

TPQ_Total -0.566 181 0.572 -0.044 Not Significant 

Academic Performance (%) 3.073 181 0.002 5.384 Significant  

Attendance (%) 3.960 181 0.001 7.326 Significant 

 

Independent sample t-test 

Table 3 compares the study variables between the father-present and father-absent groups using the independent sam-

ples t-test. Statistically significant differences were observed in CPQ scores (p <0.001), academic performance (p = 

0.002), and attendance (p < 0.001). However, no statistically significant difference was observed in TPQ scores (p = 

0.572). 
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Figure 4.5 Comparison of Children's Perception Questionnaire (CPQ) items Between Study Groups 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure. 5 compares the six student-reported Children's Perception Questionnaire (CPQ) items between the father-

present and father-absent groups. Statistically significant differences were observed for enjoyment of attending class 

(p < 0.001) and time spent studying at home (p < 0.001). No statistically significant differences were observed for 

regular school attendance, homework completion, classroom participation, or comfort in seeking help from teachers 

(all p > 0.05). 

 

Figure. No 6 Comparison of Teacher-Perception Questionnaire (TPQ) Items between Study Groups 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.6 compares the six teacher-rated Teacher's Perception Questionnaire (TPQ) items between the father-present 

and father-absent groups. Statistically significant differences were observed in teacher-rated classroom participation 

(p < 0.001), homework completion (p = 0.031), and participation in extracurricular and creative activities (p < 0.001). 

No statistically significant differences were observed for regular attendance, teacher–student interaction, or perfor-

mance in classroom tests (all p > 0.05). 
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Figure No 7 Comparison of Annual Academic Performance and Attendance Percentages between Study 

Groups 

Figure. 7 compares the annual academic performance and attendance percentages between the study groups. Statisti-

cally significant differences were observed for both annual academic performance and attendance (p < 0.01). Students 

in the father-present group had a higher mean academic performance (72.05%) than those in the father-absent group 

(66.66%). Similarly, the father-present group demonstrated a higher mean attendance percentage (78.83%) than the 

father-absent group (71.50%). 

 

Figure No. 4.8 Comparison of Selected Academic Indicators Between Study Groups 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure.8 compares three selected questionnaire items between the study groups. Statistically significant differences 

were observed for all three items (p < 0.001). Students in the father-present group showed more favorable responses 

for study engagement at home (CPQ Item 09) and higher teacher-rated classroom participation (TPQ Item 13), whereas 

students in the father-absent group showed more favorable responses for participation in extracurricular and creative 

activities (TPQ Item 17). 

 

DISCUSSION 

The present study found that school-going boys whose fathers were consistently present at home had significantly 

higher academic performance (72.05% vs. 66.66%) and school attendance (78.83% vs. 71.50%) than those experienc-

ing work-related paternal absence. Father-present students also reported greater classroom enjoyment and more home-

based study time, suggesting that regular paternal availability may support learning through supervision, encourage-

ment, and educational support. 

These findings are consistent with previous evidence linking father presence and parental involvement with improved 

academic achievement, motivation, study habits, and educational outcomes. 15,23 Reduced attendance and study en-

gagement among students with absent fathers may reflect fewer opportunities for supervision and structured learning, 
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consistent with findings from Pakistan. However, supportive family relationships, resilience, and positive school en-

vironments may reduce the adverse effects of paternal absence. 29 

An important finding was the greater participation in extracurricular and creative activities among students with absent 

fathers. As evidence on this relationship is limited, this finding should be interpreted cautiously, although such activ-

ities may provide opportunities for social interaction and constructive engagement. 

Overall, work-related paternal absence was associated with lower academic performance, attendance, and home-based 

study engagement in this study. These findings do not establish causality, as socioeconomic conditions, maternal and 

extended-family support, school environment, and student resilience may also influence educational outcomes. The 

use of student responses, teacher assessments, and official academic and attendance records nevertheless provides a 

broader assessment of students' educational functioning. 

 

CONCLUSION 

The study found that students whose fathers were frequently absent due to work-related commitments had lower aca-

demic performance and school attendance than students whose fathers' were consistently present at home. Students in 

the father-present group had higher mean academic performance (72.05% vs 66.66%) and attendance (78.83% vs 

71.50%), with statistically significant differences between the groups. The father-present group also showed more 

favorable study engagement at home, greater enjoyment of attending class, and higher teacher-rated classroom partic-

ipation. In contrast, students in the father-absent group demonstrated greater participation in extracurricular and crea-

tive activities. Overall, consistent paternal presence at home was associated with better academic performance, attend-

ance, and selected academic engagement indicators among school-going boys. Families should maintain regular aca-

demic, emotional, and communication support for children experiencing paternal work-related absence. Schools 

should monitor their attendance, academic progress, and engagement and provide appropriate support. Future research 

should use larger, diverse, and longitudinal studies to identify factors that protect children from the potential effects 

of paternal absence.  
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